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Present study examined the relationship between personality traits and academic achievement of aspiring
professionals. The students pursuing professional courses in various public and private educational
institutions were considered as aspiring professionals. In order to study the personality traits,
Neuroticism, Extraversion and Openness (NEO)-Five Factor Inventory was administered to aspiring
professionals (400 students). Level of academic achievement of a student reflects the educational level
achieved by him/her over a certain period. Respondents were asked to report the marks obtained by them
in their previous semester on an interval scale constituting two levels of academic achievement above 65
and below 65. The students falling under level above 65 were considered to encompass a high level of
academic achievement while the rest were considered to encompass low level of academic achievement.
Discriminant analysis revealed an interesting pattern of relationship between big-five personality traits
and academic achievement of aspiring professionals. Among all the five personality traits, Neuroticism
emerged as the strongest predictor of academic achievement of aspiring professionals. After personality
traits, conscientiousness came out as the next most important predictor variable followed by openness to
experience, extraversion and agreeableness. Conscientiousness showed a positive relationship with the
two levels of academic achievement while rest of the four personality traits showed a negative association
with the two levels of academic achievement.

INTRODUCTION
Educational psychologists have always been concerned about determining the factors

that affect the academic achievement of students. The awareness about these factors may
have strong inferences for learning and education and these can also help in development of a
curriculum that can improve the level of academic performance of students. Level of
academic achievement of a student reflects the educational level achieved by him/her over a
certain period. Majority of studies (Bratko et al., 2000; Laidra et al., 2007) identifying the
correlates of academic achievement have highlighted the use of Grade Point Average (GPA)
as an indicator of academic achievement. But the GPA scores do not always reflect the
objective valuation of students’ performance. Here in present study the academic
achievement of students is measured with the help of marks obtained by the respondents in
their previous semester. Researchers have assessed the impact of a variety of cognitive
factors on academic achievement of students but these cognitive factors alone are not enough
to explain the individual differences in academic achievement of students (Chamorro-
Premuzic and Furnham, 2006). Hence researchers are now tending to identify the non-
cognitive predictors of academic achievement. These non-cognitive predictors include
variables related to personality traits of students. Personality of an individual plays an
important and significant role in determining his/her behavioural patterns. A variety of
definitions to this term have been given by researchers time and again but the central idea
always remained the same. Funder (2004) defined personality as “Individual’s characteristic
patterns of thought, emotion, and behavior, together with the psychological mechanisms –
hidden or not – behind those patterns”. The organization of personality traits in adults can be
summarized with the help of five factors namely conscientiousness, openness to experience,
agreeableness, extraversion and personality traits. Literature indicates a strong association
between the term personality and academic achievement (Duckworth and Seligman, 2005).
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Researchers used the Big Five model of personality for examining the aforementioned
relationship.
Neuroticism

This term includes emotional instability, anxiety and nervousness. Literature
suggested a negative relationship with students’ GPA scores. Individuals possessing high
level of neuroticism have found to be affected by mediating affect of anxiety and stress that
in turn impair their academic performance (Chamorrow- Premuzic and Furnham, 2005).
Emotional stability is found to be an important factor, leading towards good academic
performance.
Extraversion

This term includes being sociable and friendly with others. Like the term openness to
experience, this is also found to produce mixed results i.e. some studies identified a positive
association between extraversion and academic achievement (Rothstein et al., 1994) and in
some case negative association is found to exist between these two terms (Bauer and Liang,
2003; Goff and Ackerman, 1992). It was found that introverts spend most of their time in
studying, whereas, extroverts spend most of their time in making friends and in hanging out
with other people. This sociable nature affects their studying habits resulting in poor
academic performance.
Agreeableness

This term is related to compassionate and co-operative behavior. The association of
academic achievement and agreeableness has produced mixed results i.e. some studies have
identified a positive relationship (Farsides and Wood Field, 2003; Gray and Watson, 2002)
while on the other hand some studies found a negative association (Paunonen, 1998) between
the aforementioned terms in case of post-secondary education.
Openness to Experience

This term includes inclination of a person towards diverse feelings, receptive
performance and the attention to new feelings. Examinations on the relationship between
openness to experience and the academic achievement of students have produced mixed
results i.e. some studies have identified a positive and significant association between
aforementioned two terms in case of post-secondary education (Farsides and Woodfield,
2003; Gray and Watson, 2002) while some have failed to identify a significant association
between openness to experience and academic achievement (De Fruyt and Mervielde, 1996;
Furnham et al., 2003).
Conscientiousness

This term is related to the spirit to achieve, determination, thoughtfulness and
dependability of a human being. Among all the five factors, conscientiousness has been
found as the strongest predictor of academic success of students. It is suggested that
conscientious students perform better on academic tasks than the less conscientious students.
Noftle and Robins (2007) identified a positive relationship between conscientiousness and
academic achievement measured with the help of students’ GPA scores. Literature suggests
that hard working, success oriented and controlled students perform well and exhibit high
academic performance.

REVIEW OF LITERATURE
Personality influences achievement in the school (Digman and Takemoto-Chock,

1981; DeRaad and Schouwenburg, 1996). Personality traits are classified into five
dimensions namely conscientiousness, neuroticism, extraversion, agreeableness and openness
to experience. These five factors affect the academic achievement of students.
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Gilles and Bailleux (2001) determined the effect of personality traits and cognitive
abilities on academic achievement. Personality turned out to be complimentary to the abilities
in predicting the academic achievement of adolescents. Neuroticism and openness to
experience showed a marked effect on the academic achievement while on the other hand,
conscientiousness was found to be significantly correlated with academic achievement.
Chamorro-Premuzic and Furnham (2003a) conducted longitudinal studies with two British
university samples in order to determine the extent to which personality traits affect the
academic performance. Conscientiousness was found to be positively correlated while
extraversion and neuroticism were found be negatively correlated with the examination
grades of students.

O’Connor and Paunonen (2007) scrutinized the recent literature on the relationship
between big-five personality traits and the academic-achievement in post secondary
education. In light of the reviewed empirical studies, conscientiousness was found to be the
strongest predictor of academic performance and a week association was found between
openness to experience and academic performance of students. While on the other side, a
negative association was found between extraversion and academic performance. Narrow
personality traits have been found as more significant predictors of academic performance
than the big-five personality traits.

Leeson et al. (2008) examined the role of positive thinking variables and cognitive
ability in predicting the variance in school grades. Findings revealed that intelligence, gender
and positive thinking play an important role in predicting the school grades. Noftle and
Robins (2007) explored the relationship between big five personality traits and academic
outcomes measured by Grade Point Average (GPA) and Scholastic Aptitude Test (SAT)
scores. Findings revealed that conscientiousness was associated with higher college grades.
On the other hand openness has been found as the strongest predictors of Scholastic Aptitude
Test (SAT) verbal scores. Overall findings revealed an incremental and independent effect of
personality traits on academic achievement.

Vituli and Zupan (2011) examined the role of personality traits rating by different
group of informants (self, mother and peers) in predicting the academic achievement of
adolescents measured by Grade Point Average scores. Academic achievement was predicted
on the basis of four broad factors of personality namely conscientiousness, extraversion,
neuroticism and disagreeableness and among these four factors conscientiousness came out to
be the strongest single predictor of adolescents GPA. It has been suggested that high
conscientiousness can compensate for low cognitive ability. Teachers’ personality
characteristics were also found to affect the relationship between conscientiousness and
academic achievement.

Qaisy and Khuffash (2012) examined the distinction between high and low achievers
with special reference to gender on personality trait factors namely affectohymia, scholastic
ability, ego strength and excitability. High achieving females were found to be more
affectothymic than high achieving males and literature also revealed that high achieving
females show more scholastic capacity than the high achieving males. While on the other
hand, no difference between high and low achievers was found in excitability.

OBJECTIVES AND RATIONALE FOR THE STUDY
One broad justification underlying the relationship of personality traits with academic

achievement can be found in the available literature. Literature suggests that behavioural
inclinations related to the personality traits affect certain practices that can influence the
academic achievement of students (O’Connor and Paunonen, 2007). Here the aforementioned
relation is evaluated by directly assessing the role of big-five personality traits in explaining
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the academic achievement of various aspiring professionals. The main objectives of this
study are:

 To determine how big five personality traits relate to the academic achievement of aspiring
professionals.

 To predict a model for forecasting students’ academic achievement on the basis of the big
five personality traits.

Here aspiring professionals means the students pursuing under graduation and post
graduation in various professional courses.

HYPOTHESES OF THE STUDY
On the basis of the available literature, following five alternate hypotheses have been

formulated
H1: There are significant personality traits predictors of academic achievement.

H1a: There is a negative relationship between neuroticism and academic achievement of
aspiring professionals.

H1b: There is a positive relationship between extraversion and academic achievement of
aspiring professionals.

H1c: There is a positive relationship between agreeableness and academic achievement of
aspiring professionals.
H1d: There is a negative relationship between openness to experience and academic
achievement of aspiring professionals.
H1e: There is a positive relationship between conscientiousness and academic achievement of
aspiring professionals.

RESEARCH METHODOLOGY
Locale of Study

This study has been conducted in various government educational institutes in
Haryana.
Sampling and Sample size

The present study was based on an exploratory cum descriptive research design. In
order to determine the relationship between big-five personality traits and academic
achievement, data were collected from a total of 400 aspiring professionals (145 boys and
255 girls) pursuing professional courses (MBA, MCA, BBA, BCA, B-Tech, M-Tech, B-
Pharmacy and M-Pharmacy) in various government educational institutions of Haryana with
the help of a standardized questionnaire (NEO-Five Factor Inventory). Out of total collected
questionnaires, 2 were discarded due to incorrect response and then the sample size thus was
reduced to 398. But in order to predict a model based on the relationship between personality
traits and academic achievement, the total collected sample has been randomly divided into
two approximately equal groups of students based on the level of academic achievement
possessed by them. Total sample undertaken for model prediction is 232 comprising 114
students lying in above 65 and 118 students lying in below 65 level of academic achievement.
The average age of the sample ranged from 17 to 25 years. Judgmental sampling technique
has been used in order to select the sample items from the population.

Instrumentation
Present study is based on the relationship between big-five personality traits and

academic achievement of aspiring professionals. Personality traits have been measured with
the help of NEO-Five Factor Inventory and the academic achievement has been measured by
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the marks obtained by them in their previous semester. The detailed description about the
instruments is given below.
Academic Achievement

Respondents were asked to report the marks obtained by them in their previous
semester on an interval scale constituting two levels of academic achievement above 65 and
below 65. The students falling in “above 65” category were considered to encompass a high
level of academic achievement while the rest were considered to encompass low level of
academic achievement.
Big-Five Personality Factors

All the 400 participants in the sample completed the Neuroticism, Extraversion and
Openness (NEO) Five Factor Inventory (Costa and McCrae; 1992). NEO-FFI is a 60-item
measure of the big five personality domains: conscientiousness (C), openness to experience
(O), extraversion (E), neuroticism (N) and agreeableness (A). Each of the five domain is
measured on a four point scale ranging from 1 (strongly disagree) to 4 (strongly agree).

DATA ANALYSIS AND INTERPRETATION
Respondents’ Profile

TABLE 1
Respondents’ Profile

Gender

Frequency Percent
Valid Male 145 36.4

Female 253 63.6
Total 398 100.0

Education

Frequency Percent
Valid Bachelor 259 65.1

Master 139 34.9

Total 398 100.0

Institution

Frequency Percent
Valid Public 124 31.2

Private 274 68.8
Total 398 100.0

Source: field survey

Marks

Frequency Percent
Valid Above 65 280 70.4

Below 65 118 29.6
Total 398 100.0

Data was collected from a total of 400 respondents out of which 398 responses were
correct and 2 were discarded. Respondents were classified on the basis of gender, educational
background, institution and marks. Classification depicted that out of total 398 respondents
145 were males and 253 were females. There were 280 students pursuing bachelors’ degree
followed by 139 students pursuing masters’ degree at the time of data collection. A clear
majority 274 students were from private educational institutions while 124 were from public
educational institutions. There were 280 respondents having marks lying in above 65 level of
academic achievement while 118 respondents were lying below 65 level of academic
achievement (Table 1).

Predicting a Model for Forecasting Students’ Academic Achievement on the Basis of
Big-five Personality Traits



© Apeejay Journal of Management and Technology
January2014, Vol.9, No.1

Sour
ce: Field
survey

For
predicting a

model,
Discrimina

nt analysis
has been
used using

‘five
personality

factors’ as independent variables and ‘academic achievement’ as dependent variable. In order
to avoid biased results, the total sample has been divided into two equal groups based on the
level of their academic achievement. The sample size has been reduced to 232 comprising
two approximate equal groups i.e. 114 aspiring professionals lying in above 65 and 118
aspiring professionals lying in below 65 level of academic achievement. It has been observed
that percentage of marks obtained by students’ pursuing the professional courses generally
range from 50 to 80 percent. Hence in order to avoid biasness and to include both high and
low achievers, the dependent variable (academic achievement) has been divided into two
levels/categories namely above 65 percent and below 65 percent.

TABLE 3
Group Statistics

Marks
Neuroticism Extraversion

Openness to
Experience Agreeableness Conscientiousness

above 65 28.4943 34.4828 34.1149 33.6782 32.5977
below 65 29.9432 34.5682 34.2955 33.7614 32.0795
Total 29.2229 34.5257 34.2057 33.7200 32.3371

Source: Field survey

For valuable prediction it is better to have group means differing. Some instinctive
feel for the outcomes can be obtained by examining the group means. It appears that only one
(neuroticism) of the five models differ significantly in their mean scores for the low and high
academic achievement (Table 3).

TABLE 4
Pooled Within-Groups Matrices

Personality Traits
Neuroticism Extraversion

Openness to
Experience Agreeableness Conscientiousness

Correlation Neuroticism 1.000 -.011 -.112 .115 -.010
Extraversion -.011 1.000 .440 .428 .461

TABLE 2
Analysis Case Processing Summary

Unweighted Cases N Percent
Valid 175 75.4
Excluded Missing or out-of-range group

codes
0 .0

At least one missing
discriminating variable

0 .0

Both missing or out-of-range
group codes and at least one
missing discriminating
variable

0 .0

Unselected 57 24.6
Total 57 24.6

Total 232 100.0
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Openness to
Experience

-.112 .440 1.000 .356 .470

Agreeableness .115 .428 .356 1.000 .470
Conscientiousness -.010 .461 .470 .470 1.000

Source: Field survey

Table 4 depicts the correlations among various factors. Correlations above the main
diagonal are a mirror image of those below. If there are several strong correlations (greater
than say 0.75 or less than -0.75) there may be another subsets of variables that would do
equally well (SPSS Tutorial 18). In none of the cases, this much high association has been
observed; hence Multi collinearity is not likely to be a problem here.

TABLE 5
Tests of Equality of Group Means

Personality Traits Wilks'
Lambda F Statistic df1 df2 Significance

Neuroticism .969 5.482 1 173 .020
Extraversion 1.000 .027 1 173 .869
Openness to Experience .999 .118 1 173 .731
Agreeableness 1.000 .023 1 173 .880
Conscientiousness .994 1.098 1 173 .296

Source: Field survey

In order to check the significant differences between the mean extents of various
personality factors among the low and high academic achievement, Wilk’s lambda statistics
has been calculated (Table 5). Wilks' lambda is the ratio of the within-groups sum of squares
to the total sum of squares. Here the values less than 1 indicate that the group means seems to
be different. The F statistic is a ratio of between-groups variability to the within-groups
variability. Here in one of the five factors (neuroticism (0.020)), the significance value is
small (smaller than 0.05), this indicates that the group differences are significant. Hence we
can run Discriminant analysis.

TABLE 6
Tests Null Hypothesis of Equal Population Covariance Matrices

Box's M 20.337
F Approx. 1.314

df1 15
df2 120469.142
Sig. .183

Source: Field survey

Box’s M test of equality of covariance matrices tests the null hypothesis of equal
population covariance matrices. Table 6 depicts the significant value (0.183) which is greater
than 0.05. Therefore the null hypothesis can be accepted by saying that the two groups have
equal population variance. Hence we can run the Discriminant analysis.
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TABLE 7
Classification Results

Marks Predicted Group Membership
TotalAbove 65 Below 65

Cases Selected Original Count above 65 48 39 87
below 65 31 57 88

% above 65 55.2 44.8 100.0
below 65 35.2 64.8 100.0

Cases Not Selected Original Count above 65 14 13 27
below 65 8 22 30

% above 65 51.9 48.1 100.0
below 65 26.7 73.3 100.0

Note: A 60.0% of selected original grouped cases correctly classified.
B 63.2% of unselected original grouped cases correctly classified.
Source: Field survey

The sample was first divided in to approximately equal groups based on level of
academic achievement. After that the validity of the results were cross-examined with the
help of validation sample and hold-out sample, validation sample constituted 80 percent
respondents from the total selected sample and rest of the respondents constituted the hold
out sample..The overall precision of the Discriminant model is given by classification results
(Table 7). These results signify that the model was able to predict 60.0 percent of the selected
original grouped cases and 63.2 percent of the unselected original grouped cases correctly.
As the results depicted in the table seems to be unbiased and fair in every respect, even the
accuracy level of 60.0 percent can be considered as good and acceptable.

Note: Unstandardized Coefficient
Source: Field survey

Table 8 represents the Discriminant function coefficients. The Linear Discriminant
Analysis (LDA) equation can be written as:
Academic achievement = .209 (Neuroticism) + .046 (Extraversion) + .126 (Openness to
Experience) + 0.010 (Agreeableness) –0.20 (Conscientiousness) - 5.917

TABLE 8
Canonical Discriminant Function Coefficients

Personality Traits Function

1

Neuroticism .209
Extraversion .046
Openness to Experience .126
Agreeableness .010
Conscientiousness -.200
(Constant) -5.917
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TABLE 9
Functions at Group Centroids

Marks Function
1

Above 65 -.218
Below 65 .216

Note: Unstandardized canonical Discriminant functions evaluated at group means
Source: Field survey

Range given in Table 9 was used to generate the category of the dependent variable.
Value of dependent variable less than -0.218 would be considered as high academic
achievement while greater than 0.216 would be considered low academic achievement. For
evaluating the values between the ranges of -0.218 to 0.216, group membership were
predicted and Discriminant score was calculated for every respondent. The cut off value for
the two groups was computed to be -0.001. Hence value of dependent variable between -
0.218 to -0.001 may be considered as high academic achievement and between the ranges of -
0.001 to 0.216 may be considered as low academic achievement.

TABLE 10
Standardized Canonical Discriminant Function Coefficients

Personality Traits Function
1

Neuroticism .856
Extraversion .159
Openness to Experience .439
Agreeableness .037
Conscientiousness -.653
Source: Field survey

Table 10 provides an index of the importance of each predictor variable. Here
neuroticism (.856) came out as the strongest predictor while conscientiousness (-.653) was
next in importance as predictor. Highest positive value of neuroticism indicates an inclination
of marks towards below 65 level of academic achievement i.e. the students with high level of
Neuroticism would possess low level of academic achievement and vice-versa. Similarly the
negative value of conscientiousness indicates an inclination of marks towards the above 65
level of academic achievement i.e. the students with high value of conscientiousness would
possess high level of academic achievement and vice-versa. Among rest of the three variables
openness to experience showed a negative relationship with the two levels of academic
achievement and seemed to possess an average predictive validity followed by extraversion
and agreeableness i.e.as the value of openness to experience, extraversion and agreeableness
increases greater would be the shift towards below 65 level of academic achievement.

RESULTS AND DISCUSSIONS
Most empirical studies have been worked on the relationship of big five personality

traits with post secondary academic achievement and also supported the predictive validity of
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the personality traits. Present study also highlights the relationship between these two
variables by using the NEO Five Factor Inventory (NEO-FFI: Costa and McCrae; 1992) and
the results provide support for the relationship between the big five personality traits and
academic achievement of aspiring professionals and thus add to the available body of
research that highlights the effect of individual differences on behaviour of an individual.
Discriminant analysis depicted the concrete results about the relationship of personality traits
with academic achievement. The objective of this study was to predict a model for
forecasting students’ academic achievement on the basis of the five personality factors. Since
the dependent variable is categorical in nature, hence Discriminant analysis has been applied
on the data. The Discriminant score of dependent variable less than -0.218 would be
considered as high academic achievement while greater than 0.216 would be considered low
academic achievement. For evaluating the values between the range of -0.218 to 0.216, group
membership and Discriminant scores have been calculated for every respondent. The cut off
value for the two groups was computed to be -0.001. Hence value of dependent variable
between -0.218 to -0.001 may be considered as high academic achievement and between the
ranges of -0.001 to 0.216 may be considered as low academic achievement.

Out of all the five personality traits, Neuroticism has been found to be the strongest
and most important predictor and discriminator of academic achievement of aspiring
professionals. Highest positive value of neuroticism indicated an inclination of marks towards
below 65 level of academic achievement i.e. the students with high level of neuroticism
possesses low level of academic achievement and vice-versa. Hence the hypothesis H1a may
be accepted by saying that there exists a negative relationship between neuroticism and
academic achievement. Similarly other researchers (De Fruyt and Mervielde, 1996;
Chamorro-Premuzic and Furnham, 2003a; Chamorro-Premuzic and Furnham, 2003b) have
also found a negative association between neuroticism and Grade Point Average (GPA) in
case of post secondary academic performance. They further supported the fact that an
increase in the level of neuroticism shifts the Grade Point Average (GPA) towards lower
level. Higher level of neuroticism leads to high level of anxiety, stress and emotional
instability and ultimately leads to prejudiced/weaken performance/achievement levels
(Chamorro-Premuzic and Furnham, 2005). After neuroticism, conscientiousness came out as
the next most important predictor of academic achievement indicating a positive relationship
with the two levels of academic achievement. Results suggested that as the value of
conscientiousness variable moves to higher side, academic achievement would also move
towards higher levels (above 65) i.e. the students who are more conscientious (hard-working,
attainment oriented and prepared) tend to perform better than the less conscientious students
(Bauer and Liang, 2003; Conard, 2006; Lievens, Coetsier, De Fruyt and De Maeseneer, 2002;
Wolf and Johnson, 1995; Chamorro-Premuzic and Furnham, 2005). Hence the hypothesis H1e

may be accepted by saying that there exists a positive relationship between conscientiousness
and two levels of academic achievement. After conscientiousness, openness to experience
came out as the next most important predictor of academic achievement of aspiring
professionals. Findings revealed a negative but an insignificant relationship between the two
variables indicating that as the level of openness to experience increases, the academic
achievement of students would shift towards lower levels (below 65). H1d may not be
accepted by saying that there exists a negative relationship between openness to experience
and two levels of academic achievement likewise many researchers have failed to find any
significant association between these variables (Goff and Ackerman, 1992; Rothstein et al.,
1994; Bauer and Liang, 2003; Diseth, 2003; Furnham and Chamorro-Premuzic, 2004; Hair
and Hampson, 2006). Similarly extraversion also revealed a negative but an insignificant
relationship with the two levels of academic achievement i.e. as the value of extraversion
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variable moves to higher level academic achievement would shift towards lower levels
(below 65) (Goff and Ackerman, 1992) indicating that as compared to introvert students,
extrovert students spend most of their time socializing which impairs their academic
performance (Chamorro-Premuzic and Furnham, 2005). Hence the hypothesis H1b may be
accepted by saying that there exists a negative relationship between extraversion and two
levels of academic achievement agreeableness also found to have negative but an
insignificant association with the two levels of academic achievement indicating that more
agreeable students tend to have low level of academic achievement (below 65) (Paunonen,
1998; Rothstein et al., 1994). Hence the hypothesis, H1c may not be accepted because
agreeableness has revealed a negative (but not significant) relationship with two levels of
academic achievement of students.
Discriminant score = .209 (Personality Traits) + .046 (Extraversion) + 0.126 (Openness to
Experience) + 0.010 (Agreeableness) -.20 (Conscientiousness) – 5.917

Out of all the five traits, neuroticism came out as the significant discriminator of
academic achievement of aspiring professionals. Hence the hypothesis H1 may be accepted
by saying that there are significant personality traits predictors of academic achievement.

CONCLUSIONS OF THE STUDY
To conclude, it can be said that this study enhances our understanding of the

significant role of the big-five personality traits in predicting the academic achievement of
aspiring professionals. Among all the five personality traits, neuroticism emerged as the
strongest predictor of academic achievement of aspiring professionals. After neuroticism,
conscientiousness came out as the next most important predictor variable followed by
openness to experience, extraversion and agreeableness. Conscientiousness showed a positive
relationship with the two levels of academic achievement while rest of the four personality
traits showed a negative association with the two levels of academic achievement. Present
study also have some shortcomings first, it is only confined to the students pursuing under
graduation and post-graduation from various government institutions of Haryana. Second,
sample size is limited i.e. better results can be derived by taking large sample size. Third,
cultural and geographical differences have not been considered. Hence future researches
could extend these findings by including other variables affecting the academic achievement
such as learning styles, self-efficacy, academic motivation etc. this research provides a good
base for additional research on these issues and explains various potential strategies which
can be used by the educators to enhance the students’ academic achievement level with the
help of personality traits.

IMPLICATIONS OF THE STUDY
This study can help the educators to understand the effect of personality traits on the

students’ achievement level that in turn can contribute to successful implementation of
learner-centered curriculum in the class and provide better understanding about similarities
and differences among students. This process can help the organizations in cutting down the
training costs as they can get the employees already equipped with the basic personality traits
required to adjust well at work. The problem of failures and unemployment would also get to
the minimum i.e. it would in turn help the economy to grow as a whole.
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